Department of Education

Teaching
Reading

Realising the
reading potential
of every student




Good jobs
Better services
Great lifestyle

Department of Education Quﬂuﬂ‘f@mf
I .

Acknowledgement
of Country

We acknowledge the Traditional
Owners of the lands, seas, skies and
waterways from across Queensland.

We pay our respect to the Elders, past,
present and emerging, for they hold the
memories, traditions, the culture and
hopes of Aboriginal and Torres Strait
Islander peoples across the state.
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 Teach reading consistently using an evidence-informed
approach across all Queensland state schools

* A comprehensive suite of reading materials including
guidelines, resources and advice for schools to embed this
consistent, evidence-informed approach to teaching
reading.
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Queensland’s
reading approach
using v9 focuses on
teaching the vital

components of
reading in a logical
order, so that our
students can quickly
move beyond
learning the basics.
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Updates to the Australian Curriculum: English

Examples in the Early Years

Focus on phonics or teaching letter-sound correspondences

 Reading words by blending individual sounds

(=
[ . Spelling words by segmenting them into individual sounds
[ rather than learning to read and spell using visual memory

« Beginning readers practise word reading with decodable texts

@‘!@ that have familiar letter-sound correspondences

All students engage with rich curriculum texts
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Reading Position statement

Department of Education

&7 Reading Position statement

In Queensland state schools, reading is taught across all learning areas
of the Australian Curriculum using evidence-informed teaching practices.

Our commitment
to reading

To our students:

The Department of Education

Is committed to every student
realising their reading potential .
This Is achieved through teaching
reading across all leaming areas
and subjects of the Australian
Curriculum using an evidence-
Informed approach. Research
suggests that 95% of students
«can learn to read successfully
when provided explicit, evidence-
Informed reading instruction
(Hempenstall, 2013; Snow, 2021).

To our staff:

The department will provide
on-demand access to a sulte

of capability development.
resources and advice that reflects
«contemporary research evidence
and best practice. Thiswill support
educators and leaders on their
continuous joumney o Improve
student reading outcomes.

The importance of reading

Reading has the power to change lives. It plays an essential role in learning, securing a job and being an active and
engaged member of sociely. Reading provides us with information. knowledge. and makes us aware of people and
places beyand ourimmediate circles. Leamning reading skills suppar =nd can translate to
alove of reading and literature. As 5o much of ourworld rapidly changes around us, learning to read remains one
of the most essential sutcomes of schooling.

Reading

Reading is the process of deceding and making meaning from text. Unlike speaking and listening, reading is
nota naturally developing skill — all students nzed to be explicitly taught to read (Castles et al.. 2018: Centre for
Education Statistics and Evaluation, 207; Snow, 2021.

Queensland
Government

Our evidence base

Reading is taught through all learning areas and subjects of the Australian Curriculum, using evidence-informed
practices.

Evidence-informed practices are drawn from a vast body of multi-disciplinary research which provides an
understanding of how we leam to read. and the most effective instructional strategies to teach reading
{Australian Education Rasearch Organisation, 2023; Castles et al., 2018; Moats, 2020).

The Simple View of Reading

The Simple View of Reading (Gough and Tunmer, 1986; Tunmer and Gough. 1990; Hoover and Tunmer.
2020 isa y supparted for reading (Snow, 2021. It suggests
that reading comprehension, or being able to gain meaning from text, is the product of word reading and
language comprehension. The Simple View of Reading emphasises that i either component (word reading
orlanguage is . reading ill be impacted.

Reading comprehension

Language

pRonima comprehension

Word reading invalves the use of phonemic Language comprehension (sometimes termed
awareness and phonic knowledge 1o decode listening comprehension in literature) is the ab
written wards. In Standard Australian English o gain meaning from the language of text. It includes
(SAE) this requires students to map &4 oral language, background knowledge. vocabulary.
speech sounds (phonemes) to 26 letter or syntax and inferencing skills (Hoover and Tunmer,
letter combinations (graphemes). Students 20201 Language comprehension continues to

blend sounds to read words, and segment develop acrass the life-span, and becomes the
words inte sounds to spell. When students citical determinant of reading comprehension
repeatedly decode words using letter-sound when word reading is automatic

relationships, the words are committed to
Iong-term memary through the pracess of
orthographic mapping. This process supports
automaticity and fluent reading (Ehri, 2014).

In the early years of school, shared and dialogic
discussions about texts can support students
reading. In later years, strategic text-based
discussions related 1o complex curriculum texts
Word reading skills, specifically phonemi continue to build reading comprehension
awareness and phonics, require explicit
instruction (Australian Education Research
Organisation. 2023). Systematic synthetic
phonics provides a solid faundation for
word reading andwriting by teaching the
grapheme-phoneme correspondences of
SAE in a planned, cumulative sequence.
Decodable texts support beginning readers
to apply their phonic knowledge and
phonemic awareness at text level

Scarborough’s Reading Rope

Scarbarough's Reading Rope (Starhumugh 2001 confirms and extends the Simple View of Reading.
identifying language c d word essential for skilled
reading. It provides an additional scalold through the rope metaphor, representing the interaction and
intercannectedness of the enmponents as students transition from beginning to skilled reader.

Language comprehension
® Background Knowledge
ffacts, concepts, etc)
© Vocabulary
(breadth, precisian, links, etc)
® Language Structures
feyniax, semantics, elc)
Verbal Reasoning
(inferance. mesapher, etc)

Literacy Knowledge
(print concepts, genres, etc)

Skilled reading

Fluent sxecution and
coondination of ward
recagnition and text
comprehensian.

[

Word reading

® Phonological Awareness
syliables, phonemes, etc)

® Decoding

{alphabatic principle,

spelling sound cormespondences)

Sight Recognition =

of Familiar words) ’:,,m,,,,‘;,,’m‘,,m g

increasingly automatic

The Big 6 — Components that contribute to reading

Reviews into reading consistently identify key components necessary for reading (Konza, 2014 NICHD, 2000).
Ratherthan being a framewaork for planning reading instruction, research emphasises the interconnectedness
ofthe six components and sequence in which they occur for reading (Seidenberg et al.. 2020).

Phonemic awareness: the ability  Phonlcs: the relationship between letters  Fluency: the ability to read with

toidentify and manipulate 2nd sounds used to decode wordswhen  accurady, automaticity and prosody;
individual sounds (phonemes)  reading and encodewords in spelling fluency s an outcome of the
within words components of reading
the o hemeaning  Oral language: provides the
word meanings o written text; comprehension is an foundation for reading and writing

outcome of the companents of reading

Readingis a complex process that involves the integration of these components. The Simple View of Reading and
Scarbarough's Reading Rope pravide a framewark for understanding how the components are intercannected and
lead to n Research Organisation, 2023)

Text selection

As students’ prograss through year lavels, they read incraasingly complex curriculum taxs, bath in terms of structure
and content. This reguires continual instruction in the underpinning compenents of reading to ensure that students
are able to read, comprehend and learn from texts. Intentional text selection that builds students’ knowledge in

a cumulative way supports reading. Authentic texts including picture books, literary and non-fiction texts are an
essential component of reading instruction, and support student engagement.

Assessment of reading

Reading comprehension is the outcome of a number of interconnected and interdependent cognitive processes.
Given this complexity, assessing reading invelves collecting specific data about a student’s leamning in relation to
the essential compenents of reading, so that leaching is responsive 1o siudents’ needs.

Differentiated reading instruction

Teaching uadung in Quunsland state schools is characterised by sequential content delivery, structured lessons

and formativ inform d targeted An explicit approach ta teaching
ﬂadmsm(ll.des students Mas[ermglﬂundatmnal skills before moving to more complex concepts. An individualised
approach supparts students across all year levels to retain knowledge and skills through purposeful practise, and the
application of taught skills in line with their individual learning strengths and needs

Teaching reading across the phases of school

At each stage of learning, reading plays an integral role in students experiencing success. Reading is taught through
the Australian Curriculum using evidence-informed practices across all learning areas and phases of leaming.

uemmg Toundations are strengthened
in Kindergarten thraugh the Queensland
kindergarten learning guideline.

Students are Laught ward reading and
spelling with systematic synthetic
phanics. Language comprehension is
taught thiough shared and dialogic U
reading (eading aloud and diseussing) Bullding on
af authentie currieulum texts. foundati

Students build on theis reading
faundations as they are taught to read and
understand more complex multisyllabic
words [longer wards with mere than one
syliable) and curriculum texts, ars 7-9

On track for
Success
Students are taught with increasingly
eomples teats, including specialised
vocabularyand concepls fram texts
aerass all subjects and learning areas.

Starting
Streng.

Years

Ready for
the future

Years 101012
Students continue 1o be taught the
underpinning knowledge and skills
required ta build meaning from highly
specialised texts.

@‘@@@@

i For further information please contact: LiteracyP-12@qed.qld.gnv.au

Referency
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Evidence to inform our reading instruction

. Reading comprehension

Language
comprehension

Word reading

Adapted from Gough and Tunmer, 1986; Tunmer and Gough, 1990; Hoover and Tunmer, 2020
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How children learn to read

m Research tells us:

U/ * Qur brains are not pre-wired for learning to read.

» For the majority of children, reading needs to be explicitly taught in a
step-by-step way over a number of years.
 All children need to learn the same reading skills but the effort required

and the time it takes may differ.

Remember:
« Reading the words on the page is only part of being able to read.

« We also need strong language skills to understand what we read.
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How will my child be taught word reading?

In the classroom:

Explicit, systematic synthetic
phonics aligned to the school’s
phonics scope and sequence

Instruction in morphology and
word origins

Fluency practice

Practising with decodable texts
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What Maleny is Doing to Deliver Word Reading

 \We have been delivering a systematic synthetic phonics program
for the past 9 years based on the Get Reading Right resource. This
gave us a clear sequence and followed our explicit instruction
method of teaching.

« Decodable texts have been purchased to support the program with
a new online decodable resource being purchased this year with
the help of a generous bequeathment from the grandmother of Alex
and Xavier Bourne. This is to support our teaching not take over
from it.

* Fluency sheets have been created by the Literacy Coach to help
support Fluency and to mirror the sequence from our synthetic
phonics program.

* Vocabulary is a focus at the moment. This will enhance the
teaching and understanding of morphology and word origins.
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Word reading

Beginning readers start with decodable texts

Practise with decodable texts — books with letter-sound
correspondences and high-frequency words already taught in class.

Listen to your child read using the reliable and consistent strategy of
decoding — ‘Say the sounds and read the word".

Help your child write words or sentences by encouraging them to,
‘Say the sounds and write the word’.
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Decodable texts

Can 1 sit?

Can [ sit? Tom sat. Tom sat on the mat.
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How will my child be taught language comprehension?

In the classroom:

« Engaging with authentic curriculum texts in
English and other learning areas

« Engaging with a wide range of texts and topics to
build background knowledge and vocabulary

* Whole class, explicit instruction in components of
language comprehension

» Text-based questions and discussions to support
and build student comprehension
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Comprehension  adlfe onlie

« Comprehension was our main focus on our last journey into
iImproving our student’s reading.

« This has been the cornerstone of our improvement in reading with
student’'s comprehension scores in reading testing improving.

« Our goal is to maintain this success and to enhance the student’s
understanding by delivering more shared reading lessons to
develop discussion and comprehension, and to utilise varied types
of texts that will interest and challenge the students.

« Children will be also given the skills to understand new vocabulary
and the opportunities to use these words in their learning.
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Language comprehension

Building language comprehension through shared reading

Share different books in different ways. Some books help your child to read the
words and others help to understand the words.

Keep reading aloud together authentic texts such as library books, even when your
child is older and has learnt to read for themselves.

Talk about the books you read aloud together to help them understand the story and
what the author means.
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READING AT HOME

As part of the enhanced changes, we will be asking parents to support your child/ren’s reading at home in two ways;

1) Fluency Sheets (P-2) - Engage your child/ren in using the decodable fluency sheets that will be provided. These
fluency sheets relate to the exact phonemes (sounds) that your child/ren has/have been learning and the
graphemes (letters) that help make them. The fluency sheet is divided into sections and each teacher will give
instructions on what and how the children are to use them. These fluency sheets will also have camera words to
learn which are words that are frequently used but may be difficult to sound out. The aim of these sheets is to not
just use them once but repeatedly over a time set by the teacher. Children need to become fluent by working on
their PEAs - Pace, Expression and Accuracy.

2) Shared Reading — Here we can share a more interesting book with the child. Unfortunately, decodable texts can be
quite bland to read so this is an opportunity to ensure the love of reading is cultivated. The book your child/ren may
have with them could be a book from the library or a reader from the classroom (authentic texts). These books are
usually not completely decodable and hence will need to be read with or to the reader. This is an opportunity to
have a conversation with your child/ren about the book. Such discussions could be around a retell of what
happened to what the main character was like. You can also discuss their thoughts on the book and why they
thought what they did. The teacher may even give a set of questions to ask or have a set focus to discuss.
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HELPING TO T
SUPPORT PARENTS ~ Reating =

i

Australian Curriculum

AT HOME

Reading words Shared reading, viewing and listening to texts beyond independent reading
ability is important to build your child's language comprehension skills.

Look at the

lm—m - _f_ra |' " You can support your child when sharing texts by:
toright Discussing the Discuss the title, words and images.
text and forming  Ask open ended questions:
Say each 'f' . predictions « Why doyou think there is animage ofa___ 7
sound o .r-ll I‘:I + What do you think will happen in this story?
+ What do you think will happen next?
Blend the Modelling your + Make your thinking visible by modelling how you make

counds 'f'r‘ aln thinking and an inference.
—— asking questions . What do you think?

that encourage . ) 5
pend the your child to make Why doyou think that?

word 'f'r‘a I' n inferences and

connections

Forwords with uncommon Asking questions + Throughout the text take time to stop and discuss.
spelling support your that promote « Ask questions that encourage a response, rather than
beginning reader by telling 55 ck an_d forth yes or no.

them the uncommen letter- iscussion « Why doyou think the character did that?

sound correspondence and

modelling how to read the word. « How do you think the characterwould be feeling?

.

Talking about Discuss the meaning of words and how they help us to

d newwaords understand texts.
sal

Modelling how to After reading parts or the whole text, discuss what

.

. " summarise and the text was about, the main idea, what you liked and
In the word *said’ the /& is make personal didn't like or any new learnings.
spelled with “ai* /sf / &/ [df connections .

Discussion might include what the story reminds you or
your child of. Have you ever 7

—> said

Queensland
Government
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VVO rkl n g Engaging — reading at school and practising
tOg ether reading at home.

Teachers
/ \ .................. Support Staff Step-by step, explicit teaching of reading
School

%@f\ Leaders skills and lots of opportunities for practise.

Parents
Carers

Families
Communities at home that have already been taught at school.

Creating opportunities to practise reading skills



Activity

What did you hear?
Reflecting on how

reading is taught in What questions do you have?
the school ...

What would you like to know more about?
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